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Abstract 
Reflecting on one’s teaching practices and assessing and analyzing the results of one’s teaching are the skills developed on the 
Master’s course in university teaching for novice teachers at the University of Barcelona. First, novice teachers are assigned a 
mentor; then, their progress is assessed by a new figure, a senior lecturer (monitor), who interacts with them and their mentors in 
informal face-to-face sessions. Together, the three participants make up the teaching team. 
 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Scientific Committee of CIDUI Congrés Internacional de Docència Universitària i 
Innovació. 
Keywords: New university teacher training; tutorial action; quality assurance; novice teacher; learning scenarios. 
1. Introduction 
The learning process can be considered holistically as a basic process of human adaptation that involves the 
whole person. It is a process, not an outcome, and therefore it must include constant interaction, feedback, and 
synergistic transactions both between stakeholders and between these stakeholders and the learning scenario, with 
the ultimate aim of creating new knowledge. 
Inside this context it is the responsibility of teachers, acting as one of the managing agents of the learning process, 
to design and propose scenarios that promote and foster this process. Teachers should discuss the objectives 
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proposed in their teaching performance, identify the competences to be acquired by their students and must, 
consequently, define the features that guide their performance in terms of the formal aspects (face to face or blended, 
synchronous or asynchronous interaction, and so on), the learning contents and the learning agents involved. 
The training of novice teachers is a major challenge in the university education context and requires the design of 
specific, well-defined learning scenarios. The University of Barcelona offers a Master's degree in University 
Teaching for Novice Teachers, designed and managed by the Institute of Education Sciences. The Master’s course 
comprises 60 credits taught over two years (Amador et al., 2012) and proposes a set of skills and competences that 
novice teachers should acquire. It prepares educational activities designed to promote this acquisition, involving 
diverse learning agents in order to optimize the development of these skills. The master’s course includes various 
face-to-face, blended and online workshops in which teacher performance is complemented by the participation of 
mentors (Johnson, 2007), who accompany the novice teachers on a one-to-one basis over the entire master’s course, 
in order to foster the acquisition of the skills related to the management and planning of teaching, the use of teaching 
resources, and the practice of communication skills. The mentor helps to contextualize the learning process of the 
novice teachers in the specific context of their own teaching in the corresponding degree (Bachelor’s, Master’s, etc.) 
and in their own department (Mullen, 2008; Amador et al., 2011). Additionally, the skills related to the development 
of reflective thinking in teaching practice and to the evaluation and critical analysis of their performance, referred to 
in the objectives of the Master’s program, must be acquired through the educational activities specifically designed 
to achieve this goal, in which the teaching agents take on a new role. 
This paper describes this new role as well as the learning scenario designed to facilitate the acquisition of these 
skills. The aims to be fulfilled are the following: 
1 Creating a learning environment aimed at promoting reflective thinking in novice teachers regarding their 
teaching and its assessment and critical analysis. 
2 Definition and description of the new roles involved in the learning process associated with the teaching 
performance proposed. Here introduce the paper, and put a nomenclature if necessary, in a box with the same font 
size as the rest of the paper. The paragraphs continue from here and are only separated by headings, subheadings, 
images and formulae. The section headings are arranged by numbers, bold and 10 pt. Here follows further 
instructions for authors. 
2. Methodology and Results 
To allow novice teachers to acquire these competences, a scenario needs to be established that encourages the 
interaction between the multiple learning agents (Perrenoud, 2004). On this master’s program, novice teachers are 
partnered by a mentor whom they themselves have proposed and whose mission is to support them in their training, 
to promote their integration in teaching teams, to guide their decision making and to contextualize their learning. 
Throughout their learning process, novice teachers are guaranteed support and continuous feedback from an 
experienced teaching practitioner. The system also ensures the contextualization of the outcomes of the master‘s 
course in the novice teacher’s specific teaching practice. 
The joint work of the novice teacher and the mentor has to be shared with a third teaching agent slightly further 
removed from their everyday situation, since the aim is to strengthen the reflection and the evaluation of the teaching 
practice. To achieve this objective, we introduce the figure of the monitor, a senior university lecturer responsible for 
interacting with one or several novice teacher-mentor pairs. Monitors are familiar with the mentor’s functions 
because most of them have already acted as mentors on the master’s course. In any case, they are all lecturers with a 
very firm grounding in teaching and teaching innovation. 
The team of monitors, which comprises between ten and fifteen lecturers, is called the monitoring committee. Its 
members act in conjunction with each other, with the academic committee, and with the coordinator of the Master’s 
program. 
The committee carries out its work through regular face-to-face meetings with the novice teachers and mentors. 
During the first year, two meetings are scheduled: the first one during the first semester of the first academic year 
and the second at the end of the second semester. These meetings are repeated throughout the second year of the 
master’s course, and comprise teaching interventions shared by all the three learning agents in an informal setting. 
The meetings are designed to intensify the interaction between the novice teachers, mentors and monitors and to 
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promote continuous feedback and reflection on the learning achieved through the activities conducted by teachers in 
the master’s workshops and mentoring (Imbernon, Jarauta & Medina, 2010). 
The first meeting focuses on two points: the progress of the mentoring process and the discussion of the 
characteristics of the learning portfolio which the novice teacher must create as a learning tool, and which will be 
evaluated at the end of the course. Novice teachers and mentors discuss the mentoring relationship, highlighting its 
strengths and weaknesses and sharing their opinions. The contributions of the new teachers and the mentors to the 
teaching carried out in the context of the mentoring are shared and then discussed from the external perspective of 
the monitor, who can provide a more detached perspective on the everyday activities. 
As regards the learning portfolio, the novice teacher and the mentor share their opinions on this dynamic learning 
tool with the monitor and discuss the formal and experiential aspects of its contents. The learning agents express 
their doubts and describe the different approaches to the development of the tool, since the process allows a 
multifaceted vision that reflects the personal development of the novice teacher in his/her learning process and the 
interactions produced with the different agents and learning scenarios. The results of the debate provide guidance for 
the novice teachers regarding the format and content to be used in their learning portfolios, which should reflect the 
evolution in their learning practice. 
This meeting also permits a reflection on the assessment process proposed in the master’s course. This process 
includes the continuous assessment of the learning process over the course of the workshops by the teachers 
responsible for them, in accordance with the previously agreed assessment system. This process is completed by the 
evaluation of the learning portfolio that the novice teacher produces over the two years of the master’s course. The 
monitor plays a key part in this assessment, which involves the application of a rubric previously designed in 
conjunction with the novice teachers, who are the key agents in its creation. The monitor evaluates the learning 
portfolio built up over the first year and then, after appropriate feedback to the novice teacher and the mentor, they 
assess the portfolio created during the second year. Inside this framework, the monitor is actively involved in the 
debate on the rubric, on its dimensions and on the evidence offered for assessment, and reflects on its suitability and 
its implications for the teaching practice of the novice teacher. The task of selecting significant, representative 
evidence of the learning process requires the novice teachers to carry out a profound analysis of their own teaching 
practice and the knowledge constructed. 
The second meeting includes discussion of the training and learning process associated with the various 
educational activities that have been organized during the master’s program (workshops, conferences, round tables, 
etc.). The novice teachers highlight the elements that they consider to have been of particular interest due to their 
direct relevance to the situations in which they teach (e.g., large student groups, face-to-face or online format, 
students’ learning styles, learning objectives, etc.) and those that were less useful. The mentor and monitor add to the 
debate by making suggestions regarding the teaching activities in which the novice teacher acts as the manager of 
learning in relation to their students. The aim is to highlight and reach a consensus on various aspects of the novice 
teacher’s teaching (format, methodology, content, goals, etc.), to identify potential areas for improvement and 
aspects of the master’s course that might be particularly helpful. 
Preparation of the teaching portfolio must be well underway by the time of the second session in order to allow 
discussion of the development process, which in fact is more important than the end result. The monitor highlights 
the most important parts of the portfolio discusses how the materials should be presented with the mentor and novice 
teacher. 
At this second meeting, the monitor is already familiar with the novice teacher’s initial analysis of the teaching 
plan and program. The novice teacher must clearly identify the areas in which improvements are required, either in 
terms of methodology, content, communication or format. They must provide reasons for the changes they propose 
in the light of their experience and of the insights they have gained from the materials on the master’s course. The 
mentor and monitor participate in this process and the monitor sets the guidelines for carrying out the proposed 
analysis. Based on the results, the novice teacher devises a plan for improving their teaching practices the second 
year of the master’s course in their subject.  
The novice teacher presents the teaching portfolio at the end of the first year of the master’s course. The portfolio 
should reflect their learning and training processes. It will be evaluated by the mentor and the monitor, who publish 
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their assessment. Additionally, all monitors submit an annual report on their participation in the process of training 
the novice teachers. 
At the start of the second year of the master’s course, the monitor provides feedback to the mentor and the novice 
teachers after evaluating the learning portfolio. The monitor should highlight the portfolio’s strengths and 
weaknesses, and make suggestions regarding the learning and training processes in the portfolio with the mentor and 
the novice teacher, in order to promote reflection on these issues. 
At the third meeting, the implementation of the innovation project proposed by the novice teacher in collaboration 
with the mentor is assessed. The assessment involves a continuous, detailed analysis of the project and its application 
in the teaching practice of the novice teacher to promote reflection by all parties on the learning process. This 
integration of practical experience and its ongoing study constitutes a continuum that allows the enhancement of the 
training process. 
Finally, the fourth meeting focuses on the oral presentation of the learning portfolio that the novice teacher must 
make at the end of the second year of the master’s course in front of the evaluation committee. The mentor, the 
novice teacher and the monitor assess the proposed learning portfolio in its entirety, analyzing its training and 
learning processes, and the practical and theoretical contributions made by the novice teacher. A particularly 
important facet is the analysis of the project of improvement and innovation that the novice teacher has devised and 
applied in their teaching practice. The project must include a self-assessment system in order to determine whether 
or not the intended improvements have been achieved. At the end of the second year of the master’s course, the 
monitor prepares a report. 
3. Conclusions 
Seniors lecturers (monitors) have participated as supplementary learning agents on the Master’s course in 
University Teaching for Novice Teachers ever since the inception of the course in the 2009-2010 academic year. 
This is a new role that the monitors perform in the context of learning and training, involving face-to-face 
participation with the novice teacher and the mentor. Monitors can help to stimulate continued reflection on the part 
of the novice teachers regarding their own learning process and applied to their specific teaching practices and 
personal situation. The monitors can also promote a continued, critical analysis of the novice teachers’ training 
process by personalizing it and applying it in accordance with the specific characteristics of the novice teacher and 
his/her personal process of adaptation. 
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